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The Enlightenment of Comprehension Ball Teaching Mode to the Core
Quiality of Chinese Students' Physical Education

Xu Ningjie
Zhejiang University, Hangzhou, Zhejiang, China 310058

[Abstract] In the 21st century, the cultivation of students' core literacy has become a focus of the international education community. In 2017,
my country's "Sports and Health Curriculum Standards (2017 Edition)" was promulgated and implemented, and "“core literacy" was introduced into
the curriculum standards for the first time. The understanding ball game teaching model was put forward in the early 1980s. It focuses on the
cognitive activities of students in ball game learning. It focuses on understanding the characteristics of ball games and cultivating tactical awareness.
The level of technical and tactical application and problem-solving ability in sports competitions. This study discusses and analyzes the relevant
empirical research on the application of comprehension ball teaching mode in foreign primary and secondary physical education teaching, in order
to provide reference for reforming ball teaching in my country and promoting the cultivation of students' core literacy of physical education.
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